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This manual is prepared for the FRERA Foundation Project- 'Getting There Surely'.
This manual is designed to be used by the trainers of the mentors/teachers/coaches
during the project.

Trainer:
Marilyn Robb, PhD
Educational Consultant/Family Counsellor/Academic Coach
www.marilynrobbs.webs.com
Email: joyfulplace@yahoo.com
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Introduction
There is a growing number of youngsters in Aruba who are finishing school at the age of sixteen or
seventeen years. Many of them end up at home with their parents and families and do not have
the opportunities to develop the necessary skills they need to get a job.
The target group for this project is the youngsters who are slightly mentally challenged. They
attended Primary Special Education until the age of 13 or 14 years. They continued and finished
the Secondary Special Education that consists of 3 years. At this time they are 16 or 17 years old..
Unlike the Dutch educational system that has, for example a sociale werkplaats (social
workplace), there is nothing else for these youngsters once they finish Secondary Special
Education. The gap between Secondary Special Education and level 3 at the EPB is too big for most
of these students to continue schooling. After finishing Secondary Special Education, in just three
years, most of these students do not have enough training and are not properly prepared to go
out in the workforce. One or two may make it to level 3 at the EPB and one or two may get a job.
But the majority end up going home and remain living with their parents or families.
Mentoring is a time-proven strategy that can help young people of all circumstances achieve their
potential. Mentors are caring individuals who, along with parents or guardians, provide young
people with support, counsel, friendship, reinforcement and a constructive example. Over the last
ten years, mentoring has seen unprecedented growth. This has been particularly noticeable in
school-based mentoring (SBM), a relatively new form of mentoring that brings mentors into
schools to meet with students.
This project ‘Getting There Surely’ is a programme designed to provide a ‘safety net’ for these
youngsters who are slightly mentally challenged by assigning them a mentor /coach who can guide
them to develop effective social and emotional learning skills, life skills and work skills that will
help them to become more independent.
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Objectives of the Project
The project ‘Getting There Surely’ will provide a system of support for students who are slightly
mentally challenged. The main objective of this project is to prepare these young people for
independent living; this includes strengthening their self-esteem and self-reliance. They will learn
how to get control and shape their lives (and those of their young children) in their own way,
discover what works for them and continue to develop their own abilities and identity. More
concretely, this involves developing the skills necessary to direct one's own life, especially in the
areas of living, schooling and working.
The participants will receive training, coaching and guidance in the following areas:
1.Living
These youngsters with an intellectual disability will be coached in learning "life skills." Life skills are
the skills they need to take care of themselves and their young ones. Skills such as how to cook a
meal, wash their clothes and clean their homes independently.
2.Schooling
The youngsters will receive teaching in basic academic skills relevant to functioning in their daily
activities related to life and work. They will receive lessons in consumer math’s, basic reading, and
writing and comprehension skills.
3. Social and emotional learning skills.
The students will, through the support of the mentors, develop their social and emotional learning
skills that will help them to:
a.
Engage in more effective decision-making and problem solving
b.

Develop self- confidence and enhance their self-esteem.

c.

Effectively manage social situations

d.

Promote realistic goal setting

4. Working
The youngsters learn how to ride a public bus to get to work, be punctual, have the right attitude
and able to carry out their jobs correctly.
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AGENDA FOR TRAINING MENTORS
In order to effectively implement the project the trainers/mentors must have experience with
the target group and must have the following skills:
o
Effective listening skills;
o
They must demonstrate empathy;
o
They must have the ability to identify and analyze the problems of the target group;
o
They must be able to interact with the youngsters with honesty and integrity in order to
create a safe environment;
o
They must be able to give appropriate guidance depending on the youngsters’ needs;
o
They must be able to work one-on-one with the youngsters in helping them to achieve
their goals;
o
They must be proactive to find the necessary solutions to issues that may prevent the
youngsters from reaching their ultimate goals in living, schooling and work: they must be willing
to make contact and facilitate the process between institutions and the youngsters. Institutions
such as FCCA (for housing), Department of Education (for schooling and training), Department of
Social Affairs (for Social Emotional issues), Public and Private sector (for internships and work).
The training of mentors will take place over four (4) sessions. The following topics will be
covered in each session.
SESSION1. Introduction -:
Introduction of participants
Objectives of the Project
Objectives of the training sessions
Preparing to be a mentor
SESSION 2. The Adolescent-:
Understanding the characteristics of the young people in the program
Developmental assets of adolescents
Tools for mentoring adolescents.
SESSION 3. The Role of the Mentor-:
Guidelines for mentors
Skills of mentors
Building relationships with mentees
The mentoring process
SESSION 4 - Curriculum and activities-:
Schedule of program – time to be spent with mentees
Curriculum /lessons to conduct with mentees
Activities to be done each week with mentees.
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SESSION1. INTRODUCTION
Who am I?
1. My name is...

2. My most important role in life is as a...

3. At work, I...

4. My favorite way to spend my free time is...

5. One thing about me that is important for people to know is...

6. Some of the strengths that I will bring to a mentoring relationship are...

7. One of my worries about being a mentor is...

8. One thing I hope to gain from being a mentor is...

9. The most important thing I hope my mentee will gain is.
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Mentor Intake Form
Name………………………………………………….
Address…………………………………………………………………………………………….
Email
address………………………………………………………………………………………….
Phone Number………………………………………………………………………………….
Job Title:
Years working in the field:
Please describe your work environment (eg. Clinic, lab, office, academic etc)
Do you interact with other fields? If so which ones?
Do you have any other career experience?
Mentees sometimes want to learn specific skills form their mentor. Please indicate the
skills
that you would be interested in helping a mentee with:
☐ Time management
☐ Mock Interviewing
☐ Career/Life balance
☐ Problem Solving
☐ Networking
☐ Transitioning to the career world
☐ Leadership
Other:
What do you hope to gain from the Mentorship Program?
What experience do you have with young people?
Why are you interested in becoming a mentor?
Have you been a mentor before?
If yes, can you tell us a bit about it? Ex. Formal/informal, what areas you mentored in
etc.
Is there any other additional information you would like to share that will help us in the
Matching process?

Adapted from :The BCIT Student Association Mentorship Program. http://www.bcitsa.ca/services/
mentorship/
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SESSION 2 - YOUNG PEOPLE
Developmental assets for children and youth
Developmental assets” are factors—both external and internal—that decrease the likelihood
that young people will engage in risky behavior and increase the chances they will grow up to be
healthy, caring, and responsible adults. The following framework, developed by Search Institute
(a research and training organization in Minneapolis), identifies 40 factors, or “assets,” that are
critical for young people’s growth and development. The first 20 of these assets are external—
positive experiences that children and youth should be receiving. The next 20 are internal—
qualities that young people should (with the help of adults, communities, and institutions) be
developing within themselves.
“

EXTERNAL ASSETS
The first 20 developmental assets focus on positive experiences that young people should
receive from the people and institutions in their lives. Four categories of external assets are
included in the framework:

1. Support
Young people need to experience support, care, and love from their families, neighbors, and
many others. They need organizations and institutions that provide positive, supportive
environments. The developmental assets in this category include:

Family support—Family life provides high levels of love and support

Positive family communication—Young person and his/her parent(s)
communicate positively, and young person is willing to seek advice and counsel from
parent (s)

Other adult relationships—Young person receives support from non-parent adults

Caring neighborhood—Young person experiences caring neighbors

Caring school climate—School provides a caring, encouraging environment

Parent involvement in schooling—Parent (s) are actively involved in helping young
person succeed in school

2. Empowerment
Young people need to be valued by their community and have opportunities to contribute to
others. For this to occur, they must be safe and feel secure. The developmental assets in this
category include:

The community values youth—Young person perceives that adults in the
community value youth

Youth as resources—Young people are given useful roles in the community
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Service to others—Young person serves in the community one hour or more per
week

Safety—Young person feels safe at home, at school, and in the neighborhood

3. Boundaries and Expectations
Young people need to know what is expected of them and whether activities and behaviors are
“in bounds” or “out of bounds.” The developmental assets in this category include:

Family boundaries—Family has clear rules and consequences, and monitors the
young person’s whereabouts

School boundaries—School provides clear rules and consequences

Neighborhood boundaries—Neighbors take responsibility for monitoring young
people’s behavior

Adult role models—Parent (s) and other adults model positive, responsible
behavior

Positive peer influence—Young person’s best friends model responsible behavior

High expectations—Both parent (s) and teachers encourage the young person to
do well

4. Constructive Use of Time
Young people need constructive, enriching opportunities for growth through creative activities,
youth programs, congregational involvement, and quality time at home. The developmental
assets in this category include:

Creative activities—Young person spends three or more hours a week in lessons or
practice in music, theater, or other arts

Youth programs—Young person spends three or more hours per week in sports,
clubs, or organizations at school and/or in community organizations

Religious community—Young person spends one hour or more a week in activities
in a religious institution

Time at home—Young person is out with friends “with nothing special to do” two
or fewer nights per week

INTERNAL ASSETS
A community’s responsibility for its young does not end with the provision of external
assets. There needs to be a similar commitment to nurturing the internalized qualities that guide
choices and create a sense of purpose and focus. Four categories of internal assets are included in
the framework:

1. Commitment to Learning
Young people need to develop a lifelong commitment to education and learning. The
developmental assets in this category include:

Motivation for achievement—Young person is motivated to do well in school
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School engagement—Young person is actively engaged in learning

Homework—Young person reports doing at least one hour of homework every
school day

Bonding to school—Young person cares about her or his school

Reading for pleasure—Young person reads for pleasure three or more hours per
week

2. Positive Values
Youth need to develop strong values that guide their choices. The developmental assets in this
category include:

Caring—Young person places high value on helping other people

Equality and social justice—Young person places high value on promoting equality
and reducing hunger and poverty

Integrity—Young person acts on convictions and stands up for her or his beliefs

Honesty—Young person “tells the truth even when it is not easy”

Responsibility—Young person accepts and takes personal responsibility

Restraint—Young person believes it is important not to be sexually active or to use
alcohol or other drugs

3. Social Competencies
Young people need skills and competencies that equip them to make positive choices
to build relationships, and to succeed in life. The developmental assets in this category
Include:
1.
Planning and decision making—Young person knows how to plan ahead and make
choices
2.
Interpersonal competence—Young person has empathy, sensitivity, and friendship
skills
3.
Cultural competence—Young person has knowledge of and comfort with people of
different cultural/racial/ethnic backgrounds
4.
Resistance skills—Young person can resist negative peer pressure and dangerous
situations
5.
Peaceful conflict resolution—Young person seeks to resolve conflict nonviolently

4. Positive Identity
Young people need a strong sense of their own power, purpose, worth, and promise. The
developmental assets in this category include:

Personal power—Young person feels he or she has control over “things that
happen to me”

Self-esteem—Young person reports having a high self-esteem

Sense of purpose—Young person reports that “my life has purpose”

Positive view of personal future—Young person is optimistic about her or his
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personal future
[Reprinted with permission from the Search Institute. Copyright © 1997. All rights reserved. This list is an
educational tool. It is not intended to be, nor is it appropriate as, a scientific measure of the developmental assets
of individuals. Tools for Mentoring Adolescents. Mentoring Partnership of Minnesota.
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Tools for Mentoring Adolescents
Mentoring Partnership of Minnesota
Appendix A.
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.SESSION

3 ROLE OF THE MENTOR

GUIDELINES FOR MENTORS
It’s not possible to anticipate every situation and the appropriate behavior to apply when one is
mentoring. However, here are a few suggestions to use as general guidelines:

Do:
•

Get to know your mentee. Try to really understand how things are for him or her now.
Be positive, patient, dependable, honest and sincere.
Be consistent, but flexible. Expect changes in plans.
Encourage, praise and compliment – even the smallest of accomplishments.
Be an active listener. Use language that’s easy to understand.
Give concrete explanations.
Be straight, honest and sincere (people pick up on falseness and shallowness).
Ask for opinions and participation in decision-making.
Work with your mentee. Share your knowledge rather than giving advice.
Be enthusiastic – it’s contagious.
Stress the positive.
Be firm. Have your mentee assume responsibilities and hold him or her accountable.
Help your mentee use mistakes as learning experiences.
Be fair – they’ll notice if you’re not.
Help identify your mentee’s talents, strengths and assets.
Tell your mentee about yourself, especially what you remember from your high school

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
years.
•
Help them identify the significance for their own lives of the information you are
discussing (e.g., possible future profession, similar experiences, etc.) – tell them how they can
use the information.
•
Have activities planned in advance.
•
Take the initiative. A mentee who fails to call or attend must be pursued and the
coordinator notified of the situation so that issues can be resolved and sessions can begin again,
if applicable.
•
If you’re going to miss a mentoring session, call the coordinator and leave a message for
the mentee. It is important to let the mentee know you did not forget about your mentoring
session.
•
Learn to appreciate your mentee’s cultural and ethnic background. Strive toward cultural
reciprocity.
•
Be open to what your mentee can teach you or share with you.
•
Honor Your Commitment – This is extremely important! You’ll hear this over and over
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HAVE FUN!

Adapted from materials provided by The Mentoring Partnership of New York, Mentoring In the Faith Community: An Operations
Manual for Program Coordinators and from Virginia Mentoring Partnership.

Don’t:


Expect to have instant rapport with your mentee.

Be lenient in order to be liked – it won’t earn their respect, and they need consistency
and structure.

Lecture, moralize or preach.

Tell them what to do (instead, you should suggest, invite, encourage).

Share personal problems unless it is to explain your current disposition (e.g., tired or
irritable).

Make promises you can’t keep.

Be convinced that what mentees say is always what they mean.

Pry into the young person’s life. If a mentee pries into your affairs, it is okay to say that
some things in your life are private just as they are in his or her life.

Be afraid to admit that you do not know an answer or that you have made a mistake.
Find the correct answer and learn together. It helps the mentee to see that you are learning too.

Interpret lack of enthusiasm as a personal rejection or reaction to you.

Be sarcastic or use excessive teasing.

Refer to youths that reside in public housing as being from “the projects.”

Lend money.

Violate confidences, with the single exception of crisis intervention situations, in which
case you must contact the coordinator privately and immediately.

Forget your own adolescence. What do you wish an adult had said to you or done for you
at that time in your life?

Attempt to become a surrogate parent to a child.
Adapted from materials provided by The Mentoring Partnership of New York, Mentoring In the Faith Community: An Operations Manual for
Program Coordinators and from Virginia Mentoring Partnership.
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WHAT MAKES A GOOD MENTOR?
Many people feel that being a mentor requires special skills, but mentors are simply people who
have the qualities of good role models.
WHAT MAKES A GOOD MENTOR?
Mentors listen.
They maintain eye contact and give mentees
their full attention.
Mentors guide.
Mentors are there to help their mentees
find life direction, never to push them.
Mentors are practical.
They give insights about keeping on task and
setting goals and priorities.
Mentors educate.
Mentors educate about life and their own
careers.
Mentors provide insight.
Mentors use their personal experience to
help their mentees avoid mistakes and learn
from good decisions.
Mentors are accessible.
Mentors are available as a resource and a
sounding board.
Mentors criticize constructively.
When necessary, mentors point out areas
that need improvement, always focusing on
the mentee’s behavior, never his/her character.
Mentors are supportive.
No matter how painful the mentee’s experience, mentors continue to encourage them
to learn and improve.
Mentors are specific.
Mentors give specific advice on what was
done well or could be corrected, what was
achieved and the benefits of various actions.
Mentors care.
Mentors care about their mentees’ progress
in school and career planning, as well as
their personal development.
Mentors succeed.
Mentors not only are successful themselves,
but they also foster success in others.
Mentors are admirable.
Mentors are usually well respected in their
organizations and in the community.
Courtesy of The Connecticut Mentoring Partnership and the Business and Legal Reports,
Inc.—Best Practices in HR, Issue 653, September 30, 1999.
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QUALITIES OF SUCCESSFUL MENTORS
Personal commitment to be involved with another person for an extended time—generally, one
year at minimum. Mentors have a genuine desire to be part of other people’s lives, to help them
with tough decisions and to see them become the best they can be. They have to be invested in the
mentoring relationship over the long haul to be there long enough to make a difference.
Respect for individuals and for their abilities and their right to make their own choices in life.
Mentors should not approach the mentee with the attitude that their own ways are better or that
participants need to be rescued. Mentors who convey a sense of respect and equal dignity in the
relationship win the trust of their mentees and the privilege of being advisors to them.
Ability to listen and to accept different points of view. Most people can find someone who will give
advice or express opinions. It’s much harder to find someone who will suspend his or her own
judgment and really listen. Mentors often help simply by listening, asking thoughtful questions and
giving mentees an opportunity to explore their own thoughts with a minimum of interference.
When people feel accepted, they are more likely to ask for and respond to good ideas.
Ability to empathize with another person’s struggles. Effective mentors can feel with people
without feeling pity for them. Even without having had the same life experiences, they can
empathize with their mentee’s feelings and personal problems.
Ability to see solutions and opportunities as well as barriers. Effective mentors balance a realistic
respect for the real and serious problems faced by their mentees with optimism about finding
equally realistic solutions. They are able to make sense of a seeming jumble of issues and point out
sensible alternatives.
Flexibility and openness. Effective mentors recognize that relationships take time to develop and
that communication is a two-way street. They are willing to take time to get to know their mentees,
to learn new things that are important to their mentees (music, styles, philosophies, etc.), and even
to be changed by their relationship.
Courtesy of MENTOR/National Mentoring Partnership
http://www.mentoring.org/downloads/mentoring_417.pdf

Getting there surely

Page 18

TIPS FOR BUILDING A MENTORING RELATIONSHIP
 Be there
When you show up for every meeting with your mentee and strive to make things work out you
send your mentee a strong message that you care and that he or she is worth caring about.

 Be a friend, not an all-knowing authority.
Be the adult in your mentee's life who is just there without having to fix him or her. Hanging out
and talking is surprisingly helpful to a young person’s healthy development. Young people learn
more conversing with adults than they do just listening to them. In the words of a mentee:
“My parents lecture me all the time. Why would I want my mentor to be the same way? I
have the best mentor in the program, but sometimes he tries too hard to be a mentor
instead of just being himself. What I mean is that he thinks he always has to share some
wisdom or advice, when sometimes I would rather just kick it and joke around.”
Of course, when your mentee comes to you for help or advice, it is appropriate to help them
develop solutions. It's also okay to check in with them if you suspect that they are struggling
with something. They just don't want non-stop advice. So, take the pressure off of yourself and
just enjoy your mentee's company.

 Be a role model.
The best that you can do is to lead by example. By becoming a mentor, you've already modeled
the most important thing a human being can do: caring about another. Here are some other
ways you can be a positive role model for your mentee:

Keep your word: Call when you say you will. Do what you say you will. Be there when you
say you will;

Return phone calls and e-mails promptly;

Have a positive outlook;

If your program has group sessions, participate fully;

If you enter a competitive activity with your mentee, keep it in perspective and by all means
do not cheat (or even fudge a little) to help your mentee win, get a better place in line at an event,
etc.; and

Let your mentee see you going out of your way to help others.

 Help your mentee have a say in your activities.
Some mentees will have a lot of suggestions about what you can do together, but most will
need a little guidance on your part. If your mentee doesn't have any preferences, start by giving
them a range of choices. "Here are some things we can do. Which ones sound good to you?"
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 Be ready to help out.
When your mentee lets you know that he or she is struggling with a problem, you can help out
by following these tips:

Be there for your mentee and make it clear that you want to help;

Be a friend, not an all-knowing authority: Don't fix a problem. Ask questions and help your
mentee figure out how to come up with answers;

Model ways to solve problems. You can also be a role model by describing how you
overcame a similar problem in your life. Metaphor is a great teacher;

Give your mentee a say: Once he or she comes up with a solution, don't try to come up with
a better one, but help explore all the possibilities and offer support; and

Be ready to help out by checking back and seeing how things worked out.

Courtesy of California Governor’s Mentoring Partnership and Los Angeles Youth Mentoring Con-
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Building Relationships
What makes a mentoring relationship successful?
The key to creating effective mentoring relationships lies in the development of trust between two
strangers of different ages. Volunteers come to mentoring programs because they want to help
youth. Without establishing trust, however, mentors can never truly support the youth with whom
they interact. Establishing communication and developing a relationship can often be difficult
processes. Learning to trust, especially for youth who have been let down before, requires time—
youth cannot be expected to trust their mentor simply because program staff have put the two of
them together.
The most critical factor in determining whether matches develop into satisfying and effective
relationships characterized by high levels of trust is the approach of the mentor. Mentors who
follow a gradual path in trust-building find that the types of support they can offer, and are
accepted, broaden considerably once trust has been established.
Effective mentors are more likely to engage in the following practices:
 They see themselves as “friends” rather than teachers or parents, and define their role as
supporting the youth in a variety of ways.
 They are “active listeners.”
 They make a commitment to being consistent and dependable, to maintaining a steady
presence in the youth’s life.
 They understand that the relationship may seem fairly one-sided—they may feel like they are
doing all the work—and they take responsibility for keeping the relationship alive. For example,
early in the relationship, youth often test adults to determine whether they will actually stick
around. Successful mentors regularly initiate contact and ensure that meetings are scheduled,
rather than waiting to hear from youth.
 They involve the youth in deciding how the pair will spend their time together. While youth are
often reticent about expressing what they want to do, successful mentors take the time to learn
about the youth’s interests and provide them with options for how to spend their time, rather
than planning everything without their input.
 They pay attention to kids’ need for “fun.” Having fun together is a key part of building
relationships, and it also provides youth with valuable opportunities that are otherwise often
unavailable to them.
 They seek and utilize the help and advice of program staff. Successful mentors recognize that
they don’t have all the answers, and they value the support and guidance that program staff
can provide.
Handout information from Morrow, K.V., & Styles, M.B. (1995). Building relationships with youth in
program settings: A study of Big Brothers/Big Sisters. Philadelphia, PA: Public/Private Ventures.]
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WHAT STANDS IN THE WAY OF A SUCCESSFUL
RELATIONSHIP?
Mentors who focus first on building trust and becoming a friend to their youth tend to be more
effective than mentors who immediately try to change or reform the youth. Adults whose attention
is concentrated on reforming youth often are frustrated by the youth’s lack of receptivity. These
mentors make the mistake of pushing too hard and too quickly on the mentee’s problems: pressing
them to talk about sensitive issues before they are ready, and ignoring the youth’s desire to help
set the agenda for the pair’s activities. These mentors fail precisely because they are too focused on
their own agenda.
Less successful mentors tend to do the following.
 They approach the relationship with narrow, specific goals aimed at changing the youth’s
behavior.
 They have difficulty meeting with youth on a regular and consistent basis, often demanding that
youth play an equal role in initiating contact. Unsuccessful mentors often complain that their
mentees do not call them to schedule meetings, or that youth fail to show up for meetings
when they say they will.
 They attempt to instill a set of values that may be different from or inconsistent with those the
youth is exposed to at home.
 They attempt to transform or reform the youth by setting tasks (for example, focusing on doing
schoolwork during their meetings) and adopting a parental or authoritative role in their
interactions with youth. For youth, the value of a mentor is often in having a supportive adult
who is not a parent or teacher—adopting the posture of these authority figures undermines the
development of trust between a mentor and youth.
 They emphasize behavior changes over developing mutual trust and respect in the relationship.
Mentors cannot force youth to change; too much focus on what is wrong with a youth is more
likely to turn him or her away from the mentor.
Adopting these ineffective strategies most often leads to dissatisfaction with the match and
premature termination.
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HINTS FOR ACTIVE LISTENING
“You cannot truly listen to anyone and do anything else at the same time.” —M. Scott Peck.
When you talk with your mentee, try to remember to:
 Clear your mind of unnecessary thoughts and distractions, so you can give her or him your
undivided attention.
 If your mentee is a child or much smaller than you, sit when you talk, so you are at about the
same level.
 Make eye contact.
 Be aware of your body language.
 Pay attention to your mentee’s facial expressions, gestures, and body language.
 Read between the lines for your mentee’s feelings. Learn to say, “How did that make you feel?”
 Ask open-ended questions. Don’t ask, “How was school today?” Instead ask, “What did you do
in school today?” Then, as appropriate, ask nonthreatening follow-up questions.
 Paraphrase—restate in your own words—what you think the child or youth has said. When
paraphrasing is accurate, your mentee will feel understood. If it is off the mark, it invites her or
him to clarify and also reminds you to listen more closely.
 Ask questions when you don’t understand.
 Put yourself in your mentee’s “shoes,” and try to understand the world from her or his
perspective.
 Put aside preconceived ideas, and refrain from passing judgment.
 Acknowledge that you are listening by occasionally nodding your head and saying things like, “I
see.”
 Give your mentee the same respect that you desire for yourself when you are talking to
someone.
 Make your communication positive.
How to kill a conversation:
 Tell the speaker that the way he or she feels is wrong. “It’s silly to feel that way.”
 Don’t look at the person who is speaking to you.
 Sit slouched over, look distracted, drum your fingers on the table, or use some other body
language to signal to the speaker that you’re not really interested.
 While the person is speaking, think about what you’re going to say in reply. It’s not possible to
be forming your own words and concentrating on the speaker’s at the same time—so the
response you’re planning is unlikely to be very useful.
 Be judgmental and challenging. Ask questions that put your mentee on the spot:
 “Why didn’t you do better on the test?” “Why did you say that to her?” “How could you
possibly think that?
 Interrupt the person who is talking. Finish his or her sentences.
 Preach or lecture.
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COMMUNICATION ROLE PLAYS
1. You have been meeting with your mentee for more than two months, and she
has never expressed an opinion about how you and she should spend your time together. You
always suggest the activities. When you suggest one, she always says, “That’ll be OK.” When you
suggest more than one and ask her to choose, she says, “It doesn’t matter which one.” When you
ask her to suggest what she’d like to do, she says, “Anything will be nice.” You know it’s important
for her to share in the decision making and in your meeting today you’ve decided to try to deal with
this situation.
2. This is only your third meeting with your mentee. He has not been talking much in your
attempts to have conversations with him; in fact, he hadn’t said much about anything. But today
when you meet, you immediately see that he has a black eye. You ask him what happened.
“Nothing,” he says. “I just got into a fight in my neighborhood.”
3. You have been meeting with your mentee for three months. At your meeting today, she proudly
shows you the report card she has just received. “I didn’t fail anything,” she says. You look at the
report card: She has just barely passed all her classes. You know she’s smart and should be doing
much better in academics.

4. On a Monday afternoon, you meet your mentee at school, and the two of you are having a great
time shooting hoops and talking about what else each of you likes to do to have fun. “I had a great
time this weekend,” he says. “I went to a party where this guy brought all this beer.”
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ON BOUNDARIES
What is a boundary?
A boundary can be thought of as a protective barrier that helps to keep us safe. For boundaries to
be effective they need to be applied on a consistent and ongoing basis. Boundaries teach children
what healthy relationships look like and allow them to be children.
Who needs boundaries?
All of us can benefit from having healthy boundaries in our relationships. Exercising your
ability to set and maintain those boundaries throughout your mentoring relationship will provide
you with an opportunity to challenge your own personal growth.
Although all children need boundaries, they are particularly important for youth who:
1. Come from chaotic and unpredictable environments
2. Have been the victims of abuse
3. Have to take care of the adults in their lives and as a result have not had their own
needs met.
Are there any signs that can tell me if my personal boundaries have been crossed? Feeling angry,
used, violated, drained, or that you need to walk away from the relationship may be signs that you
are in a situation where your boundaries are being violated.
How do I prevent my boundaries from being violated?
You should decide what boundaries are important to you before the match begins and
certainly before being confronted with a difficult situation. Planning in advance will help
prevent being caught off guard and it will also help you plan and rehearse your desired
response. Some specific areas where boundaries are important include:






Money: How much money am I comfortable spending on each outing? How will I respond if on
an outing my mentee asks me to buy him/her something? How would I feel if my mentee’s
family requests help with their finances?
Behavior: What would I do if my mentee uses foul language, mistreats others, steals, or is
disrespectful of me during one of our meetings?
Self-disclosure: How would I respond if my mentee asks me about my previous experience with
sex, drug use, past relationships, or other personal issues?
Time: How much time do I feel comfortable spending with my mentee on a weekly basis? Am I
comfortable receiving phone calls at work? How late is too late to receive a phone call (or too
early)? What would I do if my mentee does not show up for a meeting?
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Remember that if you are not sure how to respond to a situation, you have every right to request
time to think about it. It is best to set boundaries from the start. However, you can and should
make adjustments to your relationship as necessary. It is better to adjust a boundary than to walk
away from a relationship. Finally, and most important, remember that you do not have to do this
alone. If you are unsure about a situation, need help figuring out how to proceed, or need an
intervention, you can go to program staff for support.
Are there any guidelines I can use that can help guide my actions when confronted with
situations that challenge healthy boundaries?
Here is a three-step approach you can apply when trying to decide how
to handle a difficult scenario:
1. In mentoring, the relationship is the formula, the strategy, and the
intervention. How can you respond to this situation in a way that protects the well-being of the
mentoring relationship?
2. The implications of your response are as important as the response itself. What are the shortterm and long-term consequences of the way you choose to handle the situation?
3. Communicate from a place of personal honesty. How can you effectively communicate with your
mentee the importance of the boundary in question in a way that honors your needs without
blaming or shaming your mentee?
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BOUNDARIES SCENARIOS
Scenario 1
You arrive at your usual meeting place and your mentee has not arrived. You had previously called
your mentee to let her know what time to meet. You both agreed that you would interview the
head of the college art museum for a special school project. What should you do or say next time
you talk to your mentee?
---------------------------------------------------------------------------------------------------Scenario 2
You have been matched with your mentee for about six months and you are starting to
“Bond.” One day your mentee asks you if you ever experimented with alcohol when you
Were younger. You did try alcohol in middle school, and more often in high school. What do you
say?
---------------------------------------------------------------------------------------------------Scenario 3
Every time your mentee is dropped off at the school, his father greets you at the door and spends
at least half an hour chatting with you. You are glad he likes you, but his long greetings are getting
in the way of the time you spend with your mentee. How should you handle this situation?
---------------------------------------------------------------------------------------------------Scenario 4
During one of the group activities of the mentoring program, you notice that your mentee is being
mean to one of the other children. You’ve noticed this behavior in the past, but have not said
anything about it. Your mentee’s attitude toward other children makes you feel uncomfortable.
What should you do?
---------------------------------------------------------------------------------------------------Scenario 5
You and your mentee hit it off right away. You were very excited about your match until a few
weeks ago when your mentee started calling you a few times a day. You are excited she likes you so
much, but are unsure if the amount of time you are spending on the phone is appropriate. You
don’t want to hurt her feelings, but you are feeling uncomfortable with the calls at work and tired
from all the calls at home. What should you do?

Getting there surely

Page 27

SESSION 4 CURRICULUM AND ACTIVITIES
PROGRAM SCHEDULE
The students will meet with mentors for six months.
Days and Times- Mon – Thursday . 3.00pm – 6.00pm.
Themes- Academic, Social and Emotional skills, and Vocational skills.
Suggested Schedule:
Month

Theme

Month 1

Basic academics. SEL/managing emotions

Month 2

Basic academics. SEL/building relationships

Month 3

Basic academics. Life skills/healthy nutrition

Month 4

Basic academics. Life skills/taking care of
home

Month 5

Life skills/ filling forms. Banking. SEL/goals

Month 6

SEL/goals. Preparing for work

Each session will include some combination of :
Structured academic lessons.
Talk sessions
Activities for developing skills, creativity, and relationships
Games
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Suggested Activities































Talk. Tell your youth those things that you wish you had known when you were in high school
Ask Questions. Teenagers need somebody to ask, “What do you want to do after high school?”
and “What’s your plan for how to get there?” They will also need help answering those
questions.
Attend recreational and/or cultural activities. Youth need more exposure to enriching activities
such as visits to museums, attending plays, concerts, or sporting events. These experiences can
pique interest and encourage youth to pursue new areas of learning.
Attend youth activities. If your youth is involved in extracurricular activities or is involved in
activities outside of the school environment, attend those functions, when appropriate, to
show support.
Do things in groups. Mentors should be encouraged to join in activities with other mentors and
youth. Participants in mentor programs enjoy meeting, interacting, and sharing experiences
with one another.
Read a book, especially in a new genre
Join (or find more about) a school club, sport, or activity
Create academic goals (both short and long term)
Do research on the Internet
Explore the school library
See if you can use the gym (or get outside) to play active games or exercise.
Write a story together.
Discuss strategies for taking tests and effective study habits.
Discuss managing time effectively.
Make a collage that illustrates the mentee’s values or goals.
Plan a service project (either for the school or out in the community).
Build a Web site together
Make a mentoring journal about your time together
Research some interesting or unusual careers
Write a letter to the editor of your local paper about a topic of interest
Learn about a country your mentee would like to visit someday (plan a fantasy vacation)
Talk about your family heritage and research your roots
Take pictures to create a “scrapbook”
Work on spelling—and how to use a dictionary and thesaurus
Study for a test or complete homework (sparingly)
Review previous tests and homework

[List adapted from Cannata, A., Garringer, M., MacRae, P., & Wakeland, D. (2005). Making the grade: A guide
to incorporating academic achievement into mentoring programs and relationships (p. 70). Folsom, CA:
Mentoring Resource Center.]
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WHAT WILL WE DO EACH WEEK?
Below is a partial list of some tips and strategies for your mentoring sessions. Check to see that
they are age appropriate. Remember to ask youth what they would like to do. Plan together. Don’t
be too structured, though. Spontaneity is important! Add some good ideas of your own. Make a list
of the ideas that you really liked and share them with other mentors. Good luck!




Start by telling your youth why you decided to become a mentor.
Engage in games such as chess, checkers, Monopoly and crossword puzzles.
Select books you like and read them together. Get to an exciting part and finish it next time you are
together.
 Start a book club.
 Research the history of music and learn to play a musical instrument together.
 Create a scrapbook of memories that last the entire year.
 Work on the computer. Create calendars, write poems and search the Web.
 Construct a kite together and fly it.
 Help research and design an extra credit project.
 Create a time capsule and bury it. Determine when it should be opened.
 Create a holiday, get well, or greeting card for a special occasion.
 Discuss safety precautions such as wearing helmets when riding bikes and fire safety in the home.
 Write an original storybook together.
 Discuss personal hygiene, health, exercise and healthy habits. Remember that we are what we eat!
Manage a diet plan together.
 Teach how to give a good handshake. Practice makes perfect!
 Discuss proper etiquette and social graces. Plan a field trip to a fine restaurant after youth pass all
the tests. Make sure to get permission and invite a chaperone. Get approvals from the program
first!
 Connect with the community. Research what after-school programs are offered in the community in
which youth might engage.
 Play sports. Shoot basketballs in a school or organization’s gymnasium.
 Explore what to do in an emergency. Create a contact list and discuss 911 procedures.
 Plan for a sound financial future. Discuss opening savings and checking accounts and the concept of
good credit and the meaning of credit cards. Invite a banker to speak with youth.
 Plan for future careers. Conduct mock interviews for a job, read the want ads, discuss dress codes
and fill out a sample job application.
 Take a career interest inventory. Discuss entry-level positions.
 Decide on a community service project together with mentors and youth and carry it out. Plant a
garden in front of the local school, remove graffiti from school walls or collect food and deliver it to
the homeless. Take credit for the project as part of your mentoring program. Ask the program what
their needs are.
 Start a pen pal project with a group of young people in another country.
 Talk about friends — those that your youth has and those he or she would like to have.
Decorate T-shirts and wear your creations proudly.

Getting there surely









































Page 30

Discuss what your youth wants to be when he or she grows up. Invite guest speakers in who
represent the careers of choice.
Have a game of basketball, football or volleyball with mentors playing against youth.
Help your youth to craft a personal mission statement.
Design and paint a mural on the wall of the school.
Act out a scene from a favorite book and make a production out of it. Invite the school to attend.
Discover ways to make spelling fun. Use alphabet cereal or flashcards.
Play Hangman.
Walk outside on a nice day; sit under a tree and just talk.
Research and talk about famous people who use their abilities to get ahead.
Read the newspaper and discuss current events.
Share your life experiences.
Share your career experiences. How did you get to where you are today?
Remember your youth on his or her birthday with a card.
Share your school experiences when you were the same age as your mentee is now.
Share a proverb each time that you meet.
Build a model.
Swap photos of youth and mentors.
Bring a scrapbook or photo album from home and share photos of your family, travels and pets.
Share thoughts and feelings between meetings in a small journal.
Practice the answers to the questions for a driver’s license.
Help your youth write a resume.
Discuss people you admire. Compare heroes and research your favorites.
Discuss leisure activities.
Plan a leadership project with your youth and carry it out.
Tell your youth – if you could go back to high school, what would you do differently?
Complete a personality inventory to find out who your youth is.
Help your youth to design a unique and original calling or business card.
Ask your youth where they hope to be in five years and in 10 years.
Help your youth to get organized. Write out what your youth does every day and what he or she
would like to change.
Practice how to get a point across.
Research volunteer opportunities and adopt a project. Giving back through community service is so
important.
Discuss travel and dream vacations.
Discuss the pillars of character including pride, punctuality, honesty and responsibility.
Help to arrange a mini career fair and invite other youth to attend.
Cook a meal together if it is allowed. Ask to use the school kitchen or home economics classroom if
there is one at your local school.
Explore careers over the Internet.
Teach how to ask a boss for a raise.
Invite a guest from the local labor market office to discuss market requirements and the fastest
growing jobs today.
Share your dreams.
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Share your dreams.
Plan a random act of kindness.
Learn about how newspapers write the news and invite a reporter to a session.
Usher at the school play or musical concert.
Arrange a field trip to visit a senior citizen home. Read to the seniors.
Hold a spelling bee and crown the winner.
Try clay modeling.

————————————————————
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RESOURCES
Websites

http://www.wikihow.com/Mentor-a-Teenager
Ten steps
http://www.huffingtonpost.com/todd-kestin/how-to-transform-a-teens-_b_3862079.html
http://www.mentoring.org/program_resources/training_opportunities/
collaborative_mentoring_webinar_series/
Webinars
http://ctb.ku.edu/en/table-of-contents/implement/youth-mentoring/build-mentorrelationships/main
http://understandingteenagers.com.au/blog/2010/07/15-tips-resources-for-mentors-ofyouth/
http://www.psychologytoday.com/blog/the-moment-youth/201301/mentoring-youth-matters

